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Rationale:

What do good readers do? What is important for reading comprehension? Active reading is important for
comprehension. Research has shown that good readers activate prior knowledge, establish purpose while
reading, make connections, determine the most important ideas, ask questions, question the author,
visualize and create mental images of the text, make inferences, synthesize information, and use fix-up
strategies (e.g., Keene and Zimmerman, 1997; Pearson & Fielding, 1991; Pressley, 2000).

Reading comprehension is the process of constructing meaning from text (Durkin, 1993). According to the
RAND group, comprehension is: “the process of simultaneously extracting and constructing meaning
through interaction and involvement with written language. It consists of three elements: the reader, the text,
and the activity or purpose for reading” (RAND Reading Study Group, 2002, p. 11). A major goal of reading
comprehension is to help readers develop the knowledge, skills, and they strategies they need to know and
be able to use to become proficient and independent readers (e.g., RAND Reading Study Group, 2002).

The SOAPS strategy can be used to teach students how to read and understand narrative and expository
texts. Each text structure has unique characteristics and students can benefit from instruction on how “to
read” and understand text. This becomes particularly important with implicit text and messages as many
students have underdeveloped inferential skills. The SOAPS comprehension strategy includes the following:
SOAPS- Speaker; Occasion; Audience; Purpose; and, Subject.

SOAPS can help students understand the author’s craft by analyzing certain text elements. Students will be
able to discuss and identify the SOAPS. This will help them to learn how to “read the text”, identify who the
speaker is in a text, what the occasion is, who is the audience for the text, identify the purpose of the author
for writing this text, and what is the subject of the text; all of these pieces of information are important factors
that can help shape a student’s understanding of a text.

How to Use the Strategy:

Teaching SOAPS
Steps:
1. Start by explaining the purpose and discuss what happens when at times we start to read a
piece of text without paying attention to some important pieces of information that are at
times hidden in the text. As a result, sometimes we read without developing much
comprehension. Share with students that they can take a piece of text apart and look for
certain elements that are sometimes not explicitly stated by the author. Explain that when
they learn how to identify these elements it will help them to better understand who the
speaker is and what his/her intentions and purpose is for sharing this text/topic, what is the
occasion for this text, for whom this information is written for, why the author wrote it, and
what is the subject of the text/topic. Share with them that all of these elements make a big
difference for their comprehension. They will provide them with “a roadmap for reading and
understanding the text”.
2. Teach (Model)

Select a piece of text for the purpose of teaching this strategy. Provide every student with
a copy of that text and a copy of the SOAPS template. Explain each element of the
SOAPS strategy and what it involves. Show students how you identified each element in
the text. Demonstrate using an overhead projector, a board, a whiteboard, or a computer
(whatever resources might be available to you). Use think alouds and explain your
thinking process and how you used the SOAPS strategy to identify different pieces of vital
information in the text.

The following is an example for secondary grades (use the SOAPS blank line master to
demonstrate the following and adjust text level to match the appropriate grade level).

The forced migration of Greek intellectuals and businessmen from Asia Minor to Greece
in 1921 (due to the Great Fire of Smyrna and the persecution by the Turks) prompted an
explosion of culture, language, and literature in Greece.

Use think alouds and use a whole group approach. Now, ask yourself: Who is the
speaker? What is the occasion? Who is the audience? What is the purpose? What's the
subject/topic?

Well, the speaker here is the author of our World History textbook. The occasion is the
forced migration of Greeks in Asia Minor to the mainland in 1921. That's clear; it is stated
in the text. The audience is…us…the world who needs to know about historical events.
The author’s purpose if to present us with facts, causes and effects of social events on
Greek culture, language and literature in the 1920s. The subject is the Greco-Turkish war
and its effects on Greece.

Explain to students that by quickly determining the speaker, occasion, purpose, audience,
and subject/topic while reading, we can easily deduce why the author is writing this text
and even predict of what will follow. Help students to understand (through experiences
with texts and with using the SOAPS strategy) that actively reading passages can build
understanding and save them much precious time when they get to the questions.

3. Allow time for students to practice using the SOAPS strategy and provide feedback and
support as needed. Provide them with a different piece of text and ask them to work together
in small groups using the strategy. Monitor their work and at the end, have a class
discussion on their findings and a reflection on what this process id for their understanding.
Use often as that students develop ownership of the strategy/thinking as they read text.
Monitor their understanding of text using SOAPS as needed.

Example for Elementary Grades:

Example for Secondary Grades:

Additional
Instructional
Extensions:
Teaching students how to identify the “author’s tone” will help them to “listen for the author’s tone” in written
text. This is a challenging task and it requires critical thinking skills. Students often have difficulties with
identifying tone as it is not stated explicitly in written text. A reader will have to infer the author’s tone by
looking at certain details while reading the text. As students learn how to identify the author’s tone, they will
develop better understanding of text. Identifying the author’s tone will help readers to:

●

Clarify the author’s attitude toward the topic/subject.

❍

Is the author emotional, objective, or biased about this topic/subject?

❍

What types of details, language, and sentence structure “tell” the author’s feelings about the
topic/subject?

❍

If you were the author and were to read the passage aloud, describe the tone of his/her

voice.

Assessment:

Focus on observation, anecdotal note taking, and listen to students as they use and discuss SOAPS
individually or in their small group. Use the SOAPS template as a form of informal assessment and assess
what aspects of the SOAPS are more challenging for students to identify. Then, teach those elements of
text using a variety of texts (narrative and expository). Review students’ discussions and reflections to
provide additional feedback, teaching, and support as needed.

Resources:

A lesson for Grades 9-12 using the SOAPs strategy.
http://www.readwritethink.org/lessons/lesson_view.asp?id=942

Strategies for reading comprehension.
http://www.readingquest.org/strat/

Comprehension Instruction: What Makes Sense Now, What Might Make Sense Soon: An article by Michael
Pressley.
http://www.readingonline.org/articles/art_index.asp?HREF=handbook/pressley/index.html

Modeling what good readers do by Cris Tovani.
www.adlit.org/multimedia/Modeling_What_Good_Readers_Do

A report on the benefits of questioning the author reading strategy.
www.fcrr.org/FCRRReports/PDF/QuestioningAuthorFinal.pdf

Learn about how to question the author.
http://www.adlit.org/strategies/19796
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